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Announcement of Deadlines 
The Journal is alive and well! It seeks to present com-
petent discussions of contemporary issues in education 
and toward this end generally publishes articles written by 
persons active in the profession of education who have de-
veloped degrees of expertise through preparation and ex-
perience in the field. 
We are currently soliciting articles. All varieties of 
manuscript will be accepted. Research summaries, pro-
gram descriptions, and book reviews are considered wor-
thy, the Editorial Board, however, will give priority to 
original points of view and strong personal position papers, 
Controversy is welcome, and the editors hope to present a 
balance of pro and con articles on current issues in educa-
tion. Manuscripts must be submitted to the Editors, Ron 
Leathers and Robert Shuff, School of Education, Eastern 
Illinois University. 
1. Manuscript size should be limited to 3000 words or less; 
it should be typed, double spaced, on 8½ by 11 paper. 
Footnotes should be kept to a minimum, and all £o o t -
notes and references must appear at the end of the ar-
ticle. 
2. The original and three legible copies are required; ar-
ticles accepted for publication are read and approved 
by a minimum of three members of the Editorial Board, 
3, Each manuscript submitted should be accompanied by 
an identification cover sheet containing the following 
current information about each author: 
a. Name and official title 
b. Institutional affiliation 
c. Address, including zip code 
d. A statement whether or not the article has been 
previously published or is under consideration 
by another publication, 
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CONTRIBUTORS 
HARRY J. MERIGIS is Dean, the School of Education, 
Eastern Illinois University. Mr. Merigis came to Eastern 
inl954 as the principal of the Laboratory School. In 1961, 
he was appointed Director of the School' of Elementary and 
Junior High Education and in 1969 he became the Dean of 
the School of Education. In addition to his service as a 
chief administrator in the development of Eastern's pro-
fessional educational program, Mr. Merigis has remain-
ed active in classroom teaching, consultant work, and 
writing. His article, "Delegation in School Administra -
tion, 11 was first published in the American School Board 
· Journal, March, 1962. The validity of his ideas concern-
ing delegation as a basic administrative skill is evident 
in his personal success, and the model which he presents 
is as relevant in 1975 as it was in 1962. 
JOHN T. NORTH is Associate Professor of Secondary 
Education and Foundations at Eastern Illinois University. 
His article on the caucus committee as a logical approach 
to selecting school board candidates is a brief resume of 
a study completed in April, 1970 at Indiana University. 
With 13 years experience in the public schools as a teach-
er, counselor, and administrator, North joined the teach-
ing faculty at Eastern in 1970. During the past four years, 
he has been active in local school board affairs; he was 
recently elected to a second three-year term on the Char-
leston Community Unit School District Board of Education, 
and he will serve the first year of that term as the board 
president. With these experiences to his credit, North 
still believes that his caucus committee proposal is the 
mo st rational approach to school board elections. 
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ROBERT E. SALTMARSH is Associate Professor, Ed -
ucational Psychology and Guidance, at Eastern Illinois Un-
iversity. His 22 years experience as a teacher, coach, 
counselor, and instructor in public schools and universities 
have given him ample opportunity to develop, test, and ap-
ply his theory that the development of interpersonal skills 
is basic to improvement of the teaching act. His article, 
11 Another Plea, 11 is a strong statement with a powerful 
message attacking what he calls "the insult structured and 
threat-oriented model of education." It should prompt eq-
ually strong reaction from readers. 
FREDERICK PRESTON is Assistant Professor of Edu-
cation and English at Eastern Illinois University. His sev-
eral years experience as an English teacher in Illinois 
public schools and laboratory schools, combined with his 
current experiences as an English methods instructor and 
supervisor of student teachers have prompted him to en-
gage in a research project concerning alternative approach-
es to teaching composition. Preston 1 s article, "Mama 
Don 1 t 1 Low No Engfishing in Here, 11 originally appeared in 
Agor a, a publication of Eastern 1 s English Department. 
The article is a report and an author 1 s commentary on the 
ideas of Ken Macrorie. Preston says that we must all ex-
amine our language carefully to be certain that we are us -
ing it responsibly and that we are helping our students to 
do the same. One way of doing this, according to the au-
thor, is to eliminate 11 Engfish 11 from our writing and to 
help our students eliminate it from theirs. 
The following article was reprinted with permission from 
The American School Board Journal, March 1962 
Copyright assigned 1967 to the National School 
Boards Association. All rights reserved. 
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DELEGATION IN SCHOOL ADMINISTRATION 
Harry J. Merigis 
Assigning responsibilities, authorizing decision making, 
and facilitating the total process form the basis of effective 
achninistration. Without delegation, principals and teach-
ers would have little to do, the superintendent could teach 
classes, and the board of education might perform admin-
istrative functions. 
Delegation is the process of placing responsibility for 
decision making at the lowest level where the necessary 
information, skill, and experience exist to make a satis-
factory decision. It assigns to individuals that part of the 
total educational process which they know how to perform 
best. The superintendent of a school system is not neces-
sarily qualified to teach a first grade; his authority to con-
trol the class is delegated through several administrative 
levels to a person who is qualified. 
It is unfortunate that such a vital process is often not 
clearly understood, and is all too frequently misused. Ad-
ministrators sometimes view delegation as something to 
be re-ceived, but not passed on, or shared. Status- seeking 
achninistrators conceive of delegation as an instrument of 
power, and often as a method of passing on unpleasant 
tasks. Common misconception views delegation as always 
moving in a downward direction. In practice delegation 
through "expectationE 11 operates in an upward movement. 
Expectations by boards of education such as good working 
conditions, reasonable salaries, and retirement benefits 
are examples of upward delegation. Teachers expect more 
from achninistrators t han mere authorization to [;each. 
They expect the administration to provide the be st teaching 
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tools possible, to enable teachers to enjoy their work, to 
help increase personal efficiency and teaching skill, and 
to support them in all their efforts directed toward good 
teaching. 
OBSTACLES TO SOUND DELEGATION 
School administrators often fail to succes sully utilize 
sound principles of delegation. Obstacles to effective del-
egation may arise from: (1) constant shifting of structure, 
complexity, emphasis, and goals; (2) changes in the ad-
ministrator's attitudes toward subordinates resulting from 
experience and variation in role perception; (3) the i nex-
perience and imperfection of subordinates as measured 
by the administrators frame of reference; and (4) inter-
ference from a board of education or superior administra-
tive officer. 
Uncertainty and continual change complicate the task 
of school adrninistration, and such is to be expected in 
any ongoing developmental program. Additional compli-
cations result from the overlapping of responsibility in-
herent in cooperative administrative effort. The super-
intendent cannot fruitfully pursue curriculum developmert 
alone. Shares of work, which often overlap, are best 
delegated to one or more subordinates with the most ef-
fective action, usually group action. Since very little is 
delegated to the exclusive care of single individuals, one 
must often participate as a team member rather than as 
an individual. When the scope of responsibility, the ex-
tent and direction of change, and other limitations make 
it impossible to give subordinates a clear perspective of 
what is expected, it is understandable that some falter. 
Administrators often complicate the problem by their 
reluctance to delegate and a lack of faith in the ability of 
their subordinates. The brilliant and effective teacher 
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who is promoted to a principalship, is often satisfied only 
when teachers display similar exceptional ability; as a re-
sult, a false sort of perfectionism leads this individual to 
try to do himself what should be delegated to the staff. 
Lack of faith is also indicated when the administrator at-
tempts to tell others in detail how to do things. Admini-
strators sometimes forget that delegation usually means 
specifying what is to be done, but only infrequently, how it 
should be done. Within this framework, it is essential to 
effective delegation, that each subordinate feel secure, 
free to develop new ideas, to solve problems, and to learn 
skills in his own way, commensurate with his ability. If 
an administrative officer must err, it is better that he err 
in the direction of taking intelligent chances on subordinates 
for responsibility can be practiced only when it is fully 
given. 
INEXPERIENCED SUBORDINATES 
Inexperience of subordinates presents a real limitation 
to the process of delegation. It is the rare administrator 
who will have a fully competent staff because the success-
ful administrator wins promotion for himself and for key 
members of his staff. The administrator's quest for com-
petency in subordinates is hampered by many obstacles. 
He soon discovers that some subordinates fail to understand 
him, others appear resentful, and some are inclined to ig-
nore him. He discovers that certain individuals are so de-
sirous of proving their own ability that they "press" too 
hard; he finds that others are not entirely honest in reveal-
ing their mistakes. The gist of the problem appears to be 
that subordinates are usually people poorly trained in the 
techniques of delegation until someone takes the time and 
responsibility for this important educative process. 
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In delegating responsibility and authority, an admini-
strator may find himself without the factual information 
or behavioral pattern expected of him by his superiors. 
Timidity and insecurity in the superior- subordinate rela-
tionship are major causes for inefficient delegation. 
Whether these feelings stem from fear of replacement or 
from not knowing where one stands with superiors, they 
prevent an administrator from taking the calculated risks 
implicit in delegation. Often superiors who pay lip ser -
vice to the delegation process unconsciously contradict 
this in their own behavior. There are undoubtedly too 
many superintendents who tell principals that subordi-
nates may be expected to make mistakes in learning, yet 
upon discovering that mistakes have been made, indicate 
through their own behavior that no subordinate should ever 
allow a similar situation to develop. Whenever a con-
flict exists between words and behavior in the superior-
subordinate relationship, behavior invariably speaks 
louder than words. 
PRINCIPLES OF EFFECTIVE DELEGATION 
The preceding descriptions of delegation, and the ob-
stacles which keep the process from working efficiently, 
logically raise the question, "How can we make delega-
tion work? 11 Since behavior is of paramount importance 
in the process of delegation, appropriate attitudes on the 
part of the delegator are a prime consideration. The fol-
lowing principles are intended to indicate appropriate at-
titudes: 
1. Delegation requires the administrator to disasso-
ciate himself from the idea that superior rank denotes 
power to act arbitrarily. 
2. The superior must be willing to accept criticism, 
and to allow subordinates to say, without penalty, 
what seems important to them. 
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3. He must have faith in subordinates and be willing to 
wait for individual growth under delegated responsibili-
ty. 
4. He must be willing to risk his standing on the per-
formance of subordinates. A mistake made, detected, 
corrected, and used as a basis for learning is usually 
worth any damage caused. 
5. He must be able to make an intelligent analysis of 
problem situations, and determine what can purpose-
fully be delegated. 
6. The administrator· must be consistent in applying 
principles of delegation. 
7. The superior must be ready to provide assistance to 
subordinates when help is needed. 
8. Methods of enforcing delegation must not be harsh. 
The "question technique" in supervision usually requires 
the subordinate to think through problems for himself. 
9. The superior should perform work appropriate to 
his administrative level, that is, work which his subor-
dinates cannot be expected to accomplish. 
10. The administrator must be thoroughly familiar with 
the ways in which the work of all subordinates fits into 
the broad context of the superiors responsibility, and 
should not concern himself with operational details. 
The alert administratorwillusetheforegoing principles 
to provide, through delegation, the opportunity for contin-
ued individual growth of subordinates. The total strength 
of any school system will increase proportionally with "the 
responsibility- -acceptance level" achieved by the entire 
staff. 
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THE CAUCUS COMMITTEE: 
A Logical Approach to School Board Nomination 
John North 
The following is a brief resume of a study completed in 
April, 1970, at Indiana University. 
School boards, like the districts they serve, come in a 
variety of shapes, backgrounds, and descriptions. Indivi-
duals serving on boards of education represent all races, 
religions, social classes, and most special interest groups. 
Most of them have been elected. Knezevich1 stated that 
more thah 9 5% of all local school boards were elected to 
office by popular vote. Cunningham2 found nearly six out 
of seven were elected, but in cities of over 500, 000 more 
than half were appointed, 
More than 100,000 citizens serve as school board mem-
bers in the United States and in their hands rests the deci-
sion- making power that affects the lives of millions of 
young people. Some of them have understood their duties 
and sorne have not. The duty of citizens in all communi-
ties is to elect the best qualified candidates. Knezevich 3 
has indicated that any qualified voter was eligible for boan:l 
membership in most school districts. Reference to the 
educational qualifications of board members was found in 
the statutes of only 11 states and then the statutes we re 
very broad and vague. 
1Knezevich, S. J., Administration of Public Education, p. 
236. 
2 cunningham, L. L., "Community Power: Implications 
for Education, 11 in The Politics of Education in the Local 
Community, P. 40. 
3Knezevich, op, cit. 
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Most board members have been elected by the people, 
but more important have been the ways in which candidates 
have been nominated and the motives behind their select-
ion. Any motive, except an unselfish desire or willing -
ness to serve the best interests of the total community in 
the most effective operation of its schools, has been open 
to suspicion. Motives have been more suspicious when a 
candidate had sought the office than when a community had 
sought the candidate. The narrower the base of candidate 
selection, the greater had been the danger that partisan 
motives would influence the choices. Conversely, when 
the base of selection had involved the entire community to 
the widest possible extent, the best qualified candidates 4 . 
had been nominated. 
If a community was going to obtain competent s choo 1 
board members, it was not likely to do so through pass -
iveness. Interested groups of citizens, preferably in a 
cooperative manner, needed to take certain steps. They 
should have defined the qualifications that board members 
should have, attempted to identify people who had good 
potential, ins pi red such individuals to run for office and 
offered assistance to them, aroused citizen interest in 
voting, and avoided implying that the new board member 
should be controlled by the group that supported him. 5 
4Tuttle, E. M., School Board Leadership in America, p. 
151. 
5 Morphet, E. L. ; Johns, R. L.; and Reller, T. L., Ed-
ucational Administration: Concepts, Practices, and Is -
sues, pp. 244-256. 
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There is a continuing need for citizen in vol vem.cnt in 
the selection of school board members. Serving on a 
board of education had been a tremendous responsibili-
ty; therefore, the patrons of a school district should em-
ploy diligent care in the selection of citizens to carry 
out this task. Many communities have been extremely 
neglectful in the performance of this duty. This inade-
quacy is evidenced by those districts where the school 
board vote has been very light or where no one has de -
cided to run and a disinterested write-in has been elect-
ed. 
With the complexity of the problems faced by public 
schools, the importance of a competent school board 
cannot be minimized. Education has become more com-
plex each year and must be entrusted only to people of 
high quality who will serve without vested interests. 
Growing citizen interest in school boards and an increas-
ed amount of literature concerning them, has indicated 
that this importance has been recognized. Considerable 
citizen interest has been dis played in the caucus com-
mittee method for nominating candidates for boards of 
education. A caucus committee is a body of represent-
atives of a school district chosen for the purpose of 
screening, canvassing, and nominating the best avail-
able candidates for school board membership. 
The case study technique was used to research the 
problem of this study. Data were sought concerning 
methods utilized in the development of caucus commit-
tees, selection procedures used for determining candi-
dates, and manner in which the caucus committees had 
functioned. School superintendents, school board mem-
bers, and newspaper representatives were interviewed 
in the selected school districts. 
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A review of related literature provided a foundation for 
the study. This review indicated a definite need for the 
study, for only limited research was found concerning the 
caucus method of nominating school board candidates. Cri-
teria gleaned from the literature were used to develop an 
interview instrument which was administered to the inter-
viewees in their respective school districts. 
ORGANIZATION OF CAUCUSES: Various sources have 
led to the formation of caucus committees; however, the 
League of Women Voters and Parent Teacher Association 
have been the most active groups. 
The desire to obtain high quality board members has 
been the most obvious reason for the formation of caucus 
committees. The elimination of partisan political influ-
ence and vested interest groups from school boards have 
also been factors. 
STRUCTURE OF CAUCUSES: The following types have 
been used to classify the source of membership of caucus 
committees: (1) geographical:..-citizens selected from all 
areas of a school district,(2) organizational--membership 
appointed by various organizations in the district, (3) PT A 
or other school type---membership chosen by PT A's or a 
comparable school organization, (4) assembly--members 
elected by citizens at a community meeting, (5) combina-
tion- -various combinations of the previous types. 
CONCLUSIONS OF THIS STUDY: 
1. The caucus committee method has been a better way 
of selecting candidates for boards of education than other 
known methods. 
2. Caucus nominated school boards have generally been 
responsible for better educational programs, greater com-
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munity awareness concerning education, and increased 
community cohesion. 
3. The caucus committee must work as diligently to 
support its nominees when no opposition has been slated 
as when the opposition is well supported. If this support 
is not evidenced, community apathy can result and the ef-
fects of the caucus system can be destroyed. 
4. Community apathy has been the most serious enemy 
of the caucus committee. 
5. Community leadership must come forth and force 
reorganization of caucuses that have become subrosa. In-
terested citizens must face reality and not help perpetuate 
these undesirable situations. 
RECOMMENDATIONS FOR THE FORMATION AND OPER-
ATION OF A CAUCUS: The following recommendations 
were based on the analysis of the case studies~ 
1. A civic minded organization such as the PT A or the 
League of Women Voters should provide the leadership :br 
the formation of a caucus committee. 
2. Expert consultant assistance should be used during 
the formative stages of the caucus. 
3. A constitution and by-laws should be adopted by the 
organizational group. 
4. Two -way communication between the caucus and the 
community is irr1perative. 
5. The caucus committee membership should be geo -
graphically and socio-economically representative of the 
corporation. 
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6. A partial t-..irnover of membership is important for 
an open caucus. 
7. Prepared criteria should be used to evaluate poten-
tial nominees. 
8. The final determination of candidates should be made 
by the entire caucus committee. 
9. Only one person should be slated for each boa rd 
position to be filled. 
1 O. Campaign support should be provided for the nomi-
nees. 
11. The caucus committee must avoid identification with 
or denomination by partisan political influence and other 
vested interests. 
12. The caucus committee or members of caucuses 





It really is a time for vision! The world of 2000 A. D. 
is upon us. The insult structured and threat - oriented 
model of education is not working right now ••• its cons e-
quences will be catastrophic if continued. 
By ''insult structure"! mean that structure which sub-
tly but constantly implies to students- -"you are not fully 
human yet and you V\/On 1t be until you become more like 
your teacher, principal, superior, et. al." By "threat-
orientation" I mean that dehumanizing system of motiva-
tion that always means - - "unless you do what you should, 
something bad will happen to you" -(bad grade, off-team, 
low status, poor job, etc.) This system has been empiri-
cally deflated by research after research. (Cofer and 
Appley, 1964)The enormous support of the positive con-
tingency approach (when you do a plus you get another 
plus) is overwhelming but many educators continue to 
ignore its implications. Educators have refused to relin-
quish the old system because they can't imagine how to 
relate to students without the threat and the leverage of a 
grading system. 
At the core of the traditional threat-insult complex is 
this remarkably naive grading systan under which learn-
ing must labor. We have known for decades that a phony 
stimulus could be substituted to control a natural activity 
- - -a bell replaces food as a stimulus for salivation- - - a 
grade replaces curiosity as a stimulus for learning. Thus 
when many students are asked what they got out of high 
school, they typically reply in numbers: "a 3. 6," or a "B 
average," or "upper half," Though statistics are im-
perfect, it has been a long, long time since we learned 
that effective measurement begins with some referent of 
17 
central tendency and measures from there in both direct-
ions. Yet almost universally student distributions of 
grades are still measured from the top down: 95-l00+A, 
85 - 94 = B, etc. Rather than just tolerate proposals to 
change, educators should place a high commitment toward 
the relinquishment of the grading system and the deficit 
or negative forms of motivation that people learn because 
of it. In 2000 A. D. , the world needs autonomous people 
capable of self-management-competent decision makers. 
We need them right now! Twelve years of having other 
people make one's decisions - - - - of being conditioned to 
operate on a threat ethic rather than a growth ethic, do 
not produce mature self-managing graduates. 
Totalitarianism is the other alternative and it's doing 
pretty well in the world right now. If we really do cling 
to the shreds of democracy--if we really do believe that 
people should enjoy life, liberty, and the pursuit of hap-
piness, then we should prepare them to do it. As it now 
stands, our graduates rely on the "experts" (the people 
who have earned high grades)-----and this gets more and 
more "total." We also have the counter culture---those 
who rely on the "inexperts." That gets even more total 
as per Charles Manson. 
In summary, I propose thatanewcommitmentbemade 
that will place a profound faith in the capacity of learners 
to learn without being threatened. I pr9pos e that empha-
sis be placed on the process of learning and that the out-
come of learning processes be described behaviorally 
instead of competitively. 
Revision of teacher competencies is strongly suggest-
ed. Primary competencies related to these proposals are 
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1. Skill at relating to students without using the dyna-
mics of threat. 
2. Skill, at programming behavioral objectives for 
learning experiences. 
3. Skill in the design of learning experiences which 
directly utilize innate human curiosity rather th an 
ignore it or destroy it. 
4. Skill with basic therapeutic interaction dynamics 
so that conflicts become learning experiences rath-
er than blockages. 
5. Skill with behavior modification technology based 
on operant conditioning with positive contingency 
management. 
Thus two requests are made: 
1. Give up the grades. 
2. Revise proficiency and competency requirements 
for teacher certification. 
Bruno Bettleheim (1961 )suggested that learners learn 
because of an inner conviction that learning has persmal 
value for them ••• for education to be such an inner liber-
ating force, it must not be a tool to serve (principals -
teachers - parents - corporations) but made the essence 
of individual growth and development. 
Bettleheim, Bruno. "The decision to fail." School Review 
Winter, 1961. 
Cofer, L. N., & Appley, M. H. Motivation: Theory and 
Res ear ch. 
New York: John Wiley & Sons, Inc., 1964. 
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MAMA DON'T 'LOW NO ENGFISHING IN HERE 
Frederick Preston 
One is naturally cautious when he reads or hears that 
someone has found a way to teach composition, especial-
ly from kindergarten through graduate school with tre 
same method. But that is exactly what KenMacrorie says, 
and says it well, convincingly and interestingly. After 
more than sixteen years as a composition teacher in many 
universities and as the editor of College Composition and 
Communication, Macrorie discovered the answer to his 
searchfor a wayto help students write lively, interesting 
papers. It seems that a young lady had been told by her 
English instructor at Western Michigan University that 
she could not write and should not hope to teach English. 
Miffed, she wrote an article for "The Review" and asked 
Macrorie to read it: 
He finks it humorous to act like the Grape God Al-
mighty, only the stridents in his glass lisdyke him 
immersely. Day each that we tumble into the glass 
he sez to mee, "Eets too badly that you someday 
fright preach Engfish. 11 1 
From this James Joyce-inspired young lady, Macrorie 
realized a name for the say-nothing, dull, dead preten -
tious language many students, professors, admin istra-
tors, and textbook writers use: E N G F I S H. Perhaps 
an example of Engfish will help to define the word more 
concretely: 
I consider experience to be an important part of 
the process of learning. For example, in the case 
of an athlete, experience plays an important role. 
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After each game, he tends to acquire more know-
ledge and proficiency, thereby making him a better 
athlete. An athlete could also gain more knowledge 
by studying up on the sport, but it is doubtful he 
could participate for the first time in sports with 
study alone and without experience and still do an 
adequate job. 2 
Who would read that if he weren't paid to? The difficulty 
is that the student is not using language honestly and nat-
urally. Macrorie said of the above example: 
Such language could only have been learned in school; 
no one anywhere else would hear it in the bones of 
his ear. Key university words are there: process, 
experience, role, tend, knowledge, proficiency, 
participate, and important twice. But nothing is 
said worth listening to. I thought this paragraph 
acceptable- - -medium rotten, but all I could expect. 
In his book Uptaught, Macrorie tells how he changed 
his thinking and approach to composition after he finally 
realized why much of his students 1 writing failed to inter-
est him. To find the cause for Engfish is, of course, im-
possible. But after years of working with students, Mac-
rorie believes that the relationship between students and 
teachers contributes to the production of Engfish in the 
classroorn. Macrorie speaks of m':lsters and slaves in 
the same way that Farber in The Student as Nigger spoke 
of overseers and slaves. Here i.s another exam.ple from 
Uptaught, illustrating not only this idea, but also the jour-
nal style that Macrorie follows: 
YASSUH, COLONEL 
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Slaves know how to act. At the beginning of the 
semester the sharpest, most knowing tarry after 
class and say to the master, 
11 Is it Doctor? or Professor? 11 
They know the ego of teachers. In his Autobiogra-
12m: Malcolm Xtells how the shoeshine man or lav-
atory attendant in the hotel makes a few light but 
firm passes of the whiskbroom across the back of 
the man he has served, not to remove lint, but to 
remind him he has been paid deference by a ser-
vant. 4 
This relationship expresses itself in many ways and 
Macrorie discusses several of them: grades, questions, 
graduate school, etc. But of mo st import to me is his as-
sertion that students cannot write honestly because they 
are too busy writing for their teacher: What do you want 
in this paper? How long should this paper be? How many 
footnotes? How should I begin? What shall I write about? 
Etc. , etc. , etc. 
To change this mode of thinking, Macrorie fell back on 
a method he had tried at Chapel Hill, North Carolina after 
WW II, a method first suggested in Dorothea Brande's book 
Becoming a Writer published in 1936- -free writing. Free 
writing is simply writing down whatever comes to one's 
mind for a brief period of time, say ten minutes, with no 
attention to form or mechanics. Here is a piece of free 
writing by Karen Feldkamp, a former Macrorie student, 
at Western Michigan University: 
Bought a red ball. 
22 
Therapy. But it doesn't work. The hair on my 
legi,; still keeps growing. Senuously round clouds, 
standing at attention, waiting in rows for inspect-
ion. Made me feel happy and light, young. Nature 
does that to me. Makes me fresh and alive. Nev-
er smoke when I'm in the woods or by a lake. It 
would tarnish the beauty. I want money. I want to 
feel rich so that I can know what nothing is like. 
Makes me think of Gibran. He says sorrow and joy 
are relative. Must know sorrow to know joy. I be-
lieve in him. I believed in a lot of things once. 
I've decided to advise people on the subject of love. 
World, don't close your eyes '\vhen you kiss. I ho~ 
someone hears me. I've seen too many made ran-
cid and disposed of. I wish I could act as I think. 
My mind knows, but my body doesn't. Does it? 
Some girls in Detroit attacked a girl in an alley, 
pierced her cheeks and legs with safety pins. I 
don I t know v:hy it made m.e laugh so hard. My 
breath smeiL. Must be from that milk. People 
think milk L· so good for them. It's bad for their 
complexior., fattening, and causes hardening of the 
arte,1,:;s. Y,·.,· re no danu1 good when your arter-
ies ;ef· harc.i.. S 
Sh,dents do 11ot stop vvith free writing though. It is only 
the l:,c,,. nning of t:1e en,ancipation process. From free writ-
ing the ::;tucents ,n·t<~ :·e:= s to focused-free writing. Here a -
gain, the stude11t, write qu:~ckly andfreely but with a definite 
subject in m.ind. F':1:om this point they beiin to revise those 
papert; which appeal to them. The follow,:1~ is a·1 example 
of a focused-free papE,':': l~,facrorie nevc· ,se~ the ter1n 
themes. No one outside sc:·,ou~ ever writP_ ~::em.es.) 
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Ina few minutes Mom and Dad are going out to eat. She I s 
got on a long - sleeved yellow dress, black fish-net nylons 
and black heels. When she doesn't notice, Dad looks at 
her. Then he rests his head on the back of the red chair 
and closes his eyes. 
Last night B:b brought me home at twelve o'clock. We 
had been wrestling and playing tag on the grass in the back 
of Sangren. We were still laughing when he let me out of 
the car. I pinched his buns and then he messed up my hair. 
We gave each other a noisy kiss under our five-watt porch 
light, and he left. 
Mom and Dad were still up. I was relieved because I 
thought we might have wakened them. I started to go up-
stairs when Dad asked me to wait. I put my books down 
and sat at the desk. Mom's face was tight and her freck-
les were little red spots. Dad kept puffing on his pipe. He 
began. "Your mother and I have decided to get a divorce. 
But even though I'm leaving, remember you're still my 
daughter and you always will be. " 
Then he started to cry. Mom and I were crying too. I 
ran over and put my arms around him. His tears felt hot 
on my neck. Then he said, "Go to your mother. She feels 
bad, too. 11 
He left tonight-to his little apartment on Copper Street. 
Mom helped him move, and she cried when she saw it. The 
bedroom is lavender with a purple bedspread. The furn i-
ture looks like Antique Barn. A big crack runs up and down 
the door. When he left, he took a lamp, four glasses, and 
an ash tray. 6 
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Once students have begun to produce work of import-
ance to them, the process of revision begins. But there 
is no need to try to explain the method when Macrorie has 
already summed it up so well in an English Journal article 
"To be Read." 57 (May 1968): 686-692. However, I will 
note that the methods Macrorie suggests are similar in 
many ways to those made by others who write about the 
teaching of composition. Like James McCrimmon, he sug-
gests that students write from their own experiences. Like 
Kenneth Bruffee, he suggests that students collabcrate in 
the classroom and that they criticize their peer's papers. 
Like William Strunk and E. B. White, he suggests that his 
students "make every word tell. 11 
I respond to Macrorie because he is not ready to 'cle-
school" us, because he is aware of the need for freedom 
and discipline in the classroom, because he believes that 
the writing process can be taught, and perhaps because at 
this time I am willing to play what Peter Elbow has called 
"the believing game. 11 Elbow suggests that in the humani-
ties and the social sciences we have been mistakenly look-
ing at the intellectual process of truth-seeking using al-
mo st exclusively the scientific model in which one seeks to 
find a counter - example to disprove a proposition; Elbow 
believes that model does not operate well in these areas 
and he suggests an alternative. I quote at length from the 
beginning of his article: 
We have come to identify the intellectual process 
with what I call the doubting game or the dialectic 
of propositions. There is another process- ---the 
believing game or the dialectic of experience- - - - -
which is equally valuable in itself as a process for 
seeking the truth. And we particularly ought to de-
velop and legitimize the believing game because 
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the doubting game does not work at all in the area 
of writing and literature. 
As a way of beginning the argument, consider a gen-
eral situation of looking for the truth; you have a 
pile of conflicting assertions about some matter anl 
you want to know which are true. There are two 
basic games you can play, the doubting game and 
the believing game. The doubting game seeks 
truth by indirection---by seeking error. Doubting 
an assertion is the best way to find the error in it. 
You 1nust assume it is untrue if you want to find its 
weakness. The truer it seems, the harder you have 
to doubt it. Non credo ut intelligam; in order to 
understand what's wrong, I must not believe. To 
doubt well, it helps to make a special effort to ex-
tricate your self from assertions- -especially those 
which you find self-evident. You must hold off to 
one side the self--its wishes, preconceptions, ex-
periences, and conunitments. (The machinery of 
symbolic logic helps people do this.) Also, it help, 
to run the assertion through logical transformations 
so as to reveal premises and necessary consequen-
ces and thereby flush out into the open any hidden 
errors. You can also help the doubting process by 
getting the assertions to battle each other and thus 
do some of the work. They are ina relationship of 
conflict; and by getting them to wrestle each other, 
they will provide some of the energy and strategy 
needed to ferret out weaknesses. 
The believing game proceeds just as much by indir-
ection as the doubting game. If you want to play it 
well, it takes just as much time and energy if not 
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more. (If all you did was look through the pile and 
pick out the one answer that seems truest, that 
would be the guessing game or the intuition game--
not the believing game. ) In the believing game the 
first rule is to refrain from doubting the assertions 
and for this reason you take them one at a time and 
in each case try to put the others out of your head 
You don 1t want them to fight each other. This is 
not the adversary method. Again in the believing 
game we return to Tertullian1 s original formula-
tion, credo ut intelligam (I believe in order to un-
derstand.) We are trying to find not errors but 
truths, and for this it helps to believe. It is often 
impractical to give to some assertions the fullest 
sort of belief; commitment and action. But there 
is a kind of belief- - - serious, powerful, and self-
involving-that it is possible to give even to hateful 
or absurd assertions.. To do this requires great 
energy, attention, and even a kind of inner comm it-
ment. It helps to think of it as trying to get inside 
the head of someone who sees things this way-per -
haps even constructing such a person for yourself. 
Try to have the experience of someone who made 
this assertion. 7 
Perhaps it is within the spirit of the believing game that 
Macrorie should be examined. The doubting game appears, 
so far, to offer so little hope in judging appropriate methods 
for teaching composition. 
I know from experience, though, that one cannot work 
piecemeal at the program he suggests. Accepting his me -
thod implies accepting many of his assumptions about com-
position, about students, and about teachers. It is not easy, 
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either from the teacher's position or from the student's, 
to delay grades until the end of the semester. (Macrorie 
does say in his English Journal article that if a student 
must have a grade, the teacher should be able to accom-
modate him on the basis of work done to the present, work 
kept in his folder.) Nor is it easy to take papers into 
class and ask for responses and get none or a few poor 
ones. But students are not accustomed to making j ud g-
ments about their writing or the writing of others. Teach -
ers have done that for them. But they can learn and we 
can teach them. 
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